


5 Levers of the Recovery Curriculum

Relationships Metacognition Transparent 
Curriculum

Community Sense of Self



    Why?

Since March 2020, students and teachers across the country have grappled with change, uncertainty 
and challenging circumstances. As colleges reopen again in Sept 2021, it is more important than ever 
to welcome learners into a vibrant, inspiring and ambitious learning community. The world has 
changed and we now need to prepare our learners to be part of that change, to contribute to the 
future of our industries and economy, to encourage them to find their passion and fulfil their potential. 
The recovery curriculum has an interesting lens by which we can consider how we support students 
back to education and make the most of the opportunities available to us, especially now that we are 
going mainly back in person, in classrooms and workshops. We have taken the principles of the 
Recovery Curriculum and considered how this would work best for FE, with a focus on development 
and encouraging engagement, rather than lost learning. We encourage you to use the 5 levers of the 
recovery curriculum and the ideas we pose here, to be creative, innovative and proactive in the way 
we engage and motivate students.

This resource has been designed to outline the guiding principles for each of the 5 levers and 
explores ways in which you can apply this with your own students. We also encourage you to take the 
examples and grow them, change them and adapt them or make new ideas with the principles in 
mind. 

Key Aims of the Project: To secure the best possible start to the new academic year, to create 
engaging and inspirational learning environments for students and to support students back to 
education, following a challenge period during the pandemic.

https://www.evidenceforlearning.net/recoverycurriculum/


Overview - 25 Strategies to Promote Excellence and Engagement in Learning

Relationships

1 Study Groups

2 Peer to Peer Mentoring

3 Initial Assessment

4 Vision Boards

5 Shared Thinking

Community

1 Collective Vision

2 Employer Co-Delivery

3 Podcasting/Vlogging

4 Acts of Service

5 Exploration Challenge

Metacognition

1 Metacognitive Strategies

2 Tutorial Preparation

3 Reflection/Review Weeks

4 Strengths Based Analysis

5 PERMA model 

Transparent Curriculum

1 Career Roadmaps

2 What’s the Why?

3 KSB Frameworks

4 Student Co-design Group

5 Visual learning journeys

Sense of Self

1 Reflective Practice

2 Critical Thinking

3 Developing Opinions

4 Building Positive Mindset

5 Thinking Models



  Lever 1: Relationships - Overview

Why are relationships important?

Teaching is a relationship based profession. 
Good relationships with students lead to better 
engagement and increased levels of enjoyment 
and motivation. During the pandemic there has 
been limited interaction and less chance to 
develop friendships or spend time with others 
and so relationships need to be nurtured and 
given specific focus, especially during the first 
part of the new term. Good relationships build 
the foundations for success and engagement, 
but also allow and support students to build a 
sense of agency in their own future. Its only 
once students know we care, we know them 
and we really want what’s best for them, that 
we can really challenge them.

Guiding principles

● Engagement increases when people feel 
a sense of being heard, valued, seen and 
respected

● A sense of connection is needed to build 
good relationships

● Trust is needed for people to fully invest
● Relationships form around shared 

interests, being able to relate to others, 
building a rapport and getting to know 
others well.

● Communication and language are key.
● We need to consciously think about how 

we build a sense of community in online 
spaces (if using)

https://www.actionforhappiness.org/10-keys-to-happier-living/connect-with-people
https://www.nytimes.com/2020/08/27/learning/7-activities-to-build-community-and-positive-classroom-culture-during-online-learning.html
https://www.nytimes.com/2020/08/27/learning/7-activities-to-build-community-and-positive-classroom-culture-during-online-learning.html


   Relationships - Strategy 1 - Study Groups

What?

Forming study groups from the 
beginning of the course and 
facilitating them throughout are a 
way of developing student 
connections and relationships. 
It also builds a sense of self help 
and peer to peer support, focusing 
on learning, development and 
progress.

The aim is to build purposeful, 
supportive and encouraging 
relationships between students. 
The intentional development of 
interpersonal skills and 
collaboration and team working 
skills is also a huge benefit to the 
wider holistic development of 
students.

How?
Consider groups of 3-4 students per group and consider structuring this as part 
of the timetable. Students may need to be supported in the establishing of this 
routine, what the purpose is and how the time needs to be utilised. This may 
include weekly tasks/session outlines and coaching questions to give a 
framework and structure to the study groups. It will be important to be explicit 
about the expectations and to model the intention for this time and space. The 
aspects of relationships, support and encouragement can also be taught as 
part of the peer to peer relationship development. Students also can be 
included in the design of the study groups; they often have a considered 
opinion of what would work effectively when the intention and purpose is 
outlined. The WHY needs to be very explicit otherwise students wont buy in.

It doesn’t work when the purpose is not clear, there is no structure, students are 
asked to ‘get on with it’ independently. Time does not get utilised well by 
students if it is too loose. Over time the direction may become less and may 
move to more of a coaching model. Some useful information can be found 
here.

Why?
● Supports the development of meaningful and supportive 

relationships between students
● Develops a sense of self help and peer support
● Nurtures discipline and independence, moving the students 

away from reliance on the tutor.

https://www.educationcorner.com/study-groups.html


   Relationships - Strategy 2 - Peer to Peer Mentoring

What?

Peer mentoring programmes 
develop a skill set that is very 
useful for employment and 
holistic development of 
students, but also helps to 
build relationships through the 
development of speaking, 
listening and empathy skills. 
Peer mentoring can be used 
for different aspects of 
development such as 
academic writing mentoring, 
learning strategies mentoring, 
overall success mentoring.

How?
There many different models for peer to peer mentoring, but those that are 
most effective include students being involved in the design of the process. 
What works for one group of students may not work for another, however you 
may have to give a series of different ways that it could be done and involve 
students in choosing the final details. Students will need training on mentoring 
skills and what it means to be a mentor. Peer mentoring could form part of the 
timetable, in terms of training and practice.

Some models use peers of the same group to mentor each other, some models 
use students from the year above or HE. Some train all students to be a mentor 
and others use the mentor programme as an opt-in enrichment choice.

Useful links - 11-18s peer mentoring toolkit and HE peer mentoring report

Why?
● Helps develop transferable skills that enhance future career prospects
● Encourages positive self awareness and healthy- self concept
● Helps develop learner accountability

https://www.kelsi.org.uk/__data/assets/pdf_file/0007/67147/peer-mentoring-toolkit.pdf
https://www.heacademy.ac.uk/system/files/aston_what_works_final_report_1.pdf


   Relationships - Strategy 3  - Initial Assessment

What?

Initial assessment is a vital part of 
the learner journey to establish 
clear and comprehensive start 
points with students. This means 
understanding their previous 
learning experience, them as a 
person, their interests and their 
current level of skills, knowledge, 
motivation and potential.

How?
From as early as the application and interview stage, we can collect and collate 
information about learners that will help inform how we tailor the curriculum and learning 
once they are on programme. This information helps us to get to know the students and 
can help us to build relationships.

You can gather information in lots of different ways but we need to think comprehensively 
and holistically about the information we gather. We also need to think creatively about 
how we gather the information. Students don’t want to be tested, be made to write an 
excessive amount down, or be under scrutiny for a large portion of induction. 

Common pitfalls - lots of information collected and teachers and teams don't do 
anything with it. Consider creating specific time and space to process and collaboratively 
consider the information you have collected through initial assessment and what this 
means for TLA approaches as a team. Be careful however not to focus on the negative 
messages or conclusions that can be drawn. Balance both deficit and areas for 
development with interests and strengths.

Why?
● To be able to tailor the curriculum content and start to formulate individual learning plans.
● Learn more about them as a learner, motivations, fears, mindset, using the opportunity to make sure the learners feel 

heard, seen and considered in the learning journey.
● Relationships are built on being understood, heard, valued and being encouraged.



   Relationships - Strategy 4 - Vision Boards 

What?

Creating a vision board which 
contains images and words 
can support students to think 
creatively and start to imagine 
options, opportunities and 
goals for their future. This is a 
tool that can be used to help 
students explore what the 
opportunities available to them 
are. It can also help students to 
explore the actions that are 
needed to reach the desired 
outcomes, through self 
reflection and considering what 
steps they need to take to 
make progress.

How?
Within induction, get students to start to create a digital vision board 
of their hopes, ambitions and interests related to personal and 
professional development. You may need to give them a framework 
and categories to support their thinking. Some models emphasise 
focusing on how you want to feel within the vision of future hopes 
and ambitions, rather just on what you want to achieve. You could 
factor in regular review of the vision boards to consider the actions 
that need taking as well as account for additional or changing goals 
and ambitions. The vision boards can be aligned to career routes 
and wider knowledge, skills and behaviours as well as what 
difference students want to make in the future.

Why?
● Having goals and feeling good about the future contributes to 

our sense of wellbeing and happiness
● Having actions to take and ways forward supports us to feel like 

our ambitions and goals are achievable. 
● Vision boards (or action boards) helps the brain to look out for 

opportunities that align with your goals.

https://www.actionforhappiness.org/10-keys-to-happier-living/have-goals-to-look-forward-to
https://www.cnbc.com/2019/11/22/visualization-that-helps-executives-succeed-neuroscientist-tara-swart.html


   Relationships - Strategy 5  - Shared Thinking

What?

Shared thinking is about 
creating the opportunities 
where students have to share 
their thinking. This can be done 
by using models and structures 
to give students time and 
space to verbalise their 
learning at specific times, or by 
developing effective 
collaborative learning 
strategies to engage students 
in topics, discussions, enquiry 
and learning in groups, where 
they all actively participate.

How?
Create situations where students have to share their thinking, have courage to 
express their thinking, navigate vulnerable and slightly challenging situations 
together to build trust and working relationships between students. 

Create as many collaborative learning opportunities as possible for students to 
work together on interesting topics, engaging current issues in industry, emerging 
trends and technology, and engage students in considering their thoughts, 
opinions and potential different points of view. The articulation and sharing of 
thoughts and opinions helps to build relationships. Use a model that ensures 
everyone has a turn to speak - Thinking Round or Round Robin type strategies.

Using a model which allows everyone time to think, process and articulate their 
thoughts builds confidence in speaking and builds relationships as we get to know 
each other's thoughts and viewpoints.

Why?
● Using a model which allows everyone time to think, process and articulate their thoughts 

builds confidence in speaking and builds relationships as we get to know each other's 
thoughts and viewpoints.

● Verbalisation of learning/Self verbalisation also helps neural synapses to connect and 
consolidate learning - Hattie’s research on learning also shows that collaborative learning 
and teaching each other also has a significant impact on learning.

https://research.acer.edu.au/cgi/viewcontent.cgi?article=1207&context=research_conference
https://visible-learning.org/2013/02/infographic-john-hattie-visible-learing/
https://visible-learning.org/2013/02/infographic-john-hattie-visible-learing/


  Lever 2: Community - Overview

Why is community important?

Over the last two academic years, the engagement in a 
community has been limited. Community plays a really 
important role in health and wellbeing, with research 
showing us that loneliness lies underneath many health 
issues (Murthy, 2020). We are social beings and have an 
innate desire to connect and participate in community 
and forge meaningful relationships with people. 
Community brings about a sense of belonging, which is 
a basic human need, and contributes to us feeling 
supported and connected within our lives. 

Within the classroom (whatever that may look like) we 
can create a sense of community and belonging, which 
can contribute to success and engagement in learning.

We need to build communities of students who are 
considerate, compassionate and encouraging towards 
each  other. We need to explicitly teach about these 
skills and behaviours as well as model them ourselves.

Guiding principles

● We are social beings that have an 
innate need for connection and 
community engagement

● Being part of a community helps us 
to develop a sense of belonging

● A community needs to be actively 
nurtured and built to encourage 
participation

● Community engagement can give us 
meaning through contributing to a 
bigger picture or supporting others

● Community helps us to feel 
supported

https://www.vivekmurthy.com/together-book
https://www.psychologytoday.com/gb/blog/pieces-mind/201403/create-sense-belonging
https://www.cnvc.org/node/6856


   Community - Strategy 1  - Collective Vision 

What?

Collective vision is created as 
a group and outlines what we 
envisage as the best future. It 
empowers all voices within a 
group to have a say and 
contribute to the vision, goals 
and ambitions of the group. It 
is more powerful than having 
our own vision, although this is 
also important too, to develop 
a sense of self.

Key aspects of building a 
community are trust, friendship 
and respect, they are priorities 
before and during the building 
of a collective vision.

How?
Use the early stages of the course to build a space of trust to then explore a 
collective vision of the year ahead. Including agreed expectations, of selves, 
others and of tutors, of support, of tutorials, of lessons etc 
Engage students in process of co-creating spaces, behaviour expectations, ways 
in which they will learn if they are to support and encourage each other to be the 
best that they can be. What do they expect/want from each other?
What big goals do they want to set for the year? What ambitious targets could 
they work towards? Who do they want involved in the course (employers, industry 
and social media experts)?
Using prompts and questions, over time build up the ideas of the group, facilitate 
the discussion space and create a digital space where the collective vision can be 
collated and accessed.
Work with students to answer the questions like : Who do they want to be when 
they finish the course? What experiences do they want to have had by the time 
they leave? What attitudes, behaviours and approaches do they need to adopt if 
they are going to maximise their learning and progress towards these goals?

Why?
● Collective vision of expectations, hopes, ambition, community will encourage buy 

in from students, build self esteem and confidence where there is equality in the 
establishing of the collective ambitious vision.

● A vision created together builds a sense of community and also builds a sense of 
hope and inspiration when things are tough.

https://www.youtube.com/watch?v=zSocnDuMwuY
https://www.youtube.com/watch?v=zSocnDuMwuY
https://www.canr.msu.edu/news/collective_visioning_deciding_on_a_destination_together_and_planning_the_tr


Community - Strategy 2 - Employer Presence and Delivery

What?

The more we involve 
employers in the delivery and 
dressing of curriculum, the 
more exposure students will 
have to industry expectations, 
standards and developments.  
This means that they have 
more opportunities to find the 
things that interest them, can 
see the requirements and 
standards that they need to 
work towards and will be 
exposed to role models that 
will inspire them.

How?
Get employers involved in induction to outline the current thinking, needs and 
opportunities within the industry.
Organise employer mentor/coaching opportunities - so that students can book in 
to employer coach/mentor sessions available on a regular basis (make sure there 
is coach/mentor training and shared vision/guidance for sessions).
Encourage student self efficacy and aspiration by exposing students to employer 
led skills sessions and masterclasses. 
Share masterclasses once per month with exciting/interesting employers - use as 
a reward, students can attend if performing well/making effort/showing 
professional behaviours (reward not based on achievement)

Why?
● Building of wider community and network of people that students interact 

with and work alongside raises aspirations and expectations, as 
professionalism and interaction with experienced industry experts will put 
career readiness prominently at the centre of the learner journey



   Community - Strategy 3 - Podcasting/Vlogging

What?

Supporting students to create a 
podcast/vlog is a way of engaging 
students in a challenging yet 
relevant project, develop wider 
skills and engage with a wider 
community beyond their course. 
A similar approach could be used 
with social media accounts to 
exhibit student work (TikTok has 
seen student media and make up 
work exhibited excellently in the 
last 12 months in particular). 
Creating podcasting or vlogging 
opportunities raises standards but 
also create opportunities that 
students may take associated 
within industry.

How?
Student led initiative/project - who do they want to interview? What questions 
have they got re industry and career readiness? With guidance, they can design, 
choose and plan for the pitch and focus of the podcast, who the audience will be 
etc.
Podcasts can be created with a fairly simple technology requirement. Students 
can research and work out the different ways of doing this, including where and 
how they will host it.
The podcast could also involve the joining up of curriculum departments to create 
and run the podcast ie involving media students to do the graphics, social media 
promotion.
You could also get employers involved in the purpose and design of the podcast, 
to add an element of professionalism and real life experience and interaction.

Why?
● Creating a podcast/vlog is a challenge and develops skills, 

confidence and collaborative learning opportunities for students 
to engage in.

● Student led projects enhance engagement and interest, 
especially when directly related to industry.



   Community - Strategy 4 - Acts of Service

What?

When we contribute to others and 
something bigger than ourselves, 
we experience a sense of 
enhanced wellbeing and 
contribution. People who have 
meaning and purpose in their life 
are generally happier and get 
more out of what they do. It is 
therefore important to expose 
students to opportunities and 
experiences where they can 
make a difference and make a 
contribution to others. It’s good to 
involve students in choosing what 
they get involved with and create 
challenges for students to be 
creative and responsible for what 
difference they will make.

How?
Have a course group charity, or two, for the year, where there are visits, 
fundraising challenges, innovation challenges (such as students working with 
employers to improve something)
Facilitate student led projects, where students make decisions re causes, 
initiatives, contributions that they can lead throughout the year.
Offer the achievement of a ‘Community’ badge’ earned for engagement and skill 
development as part of wider curriculum offer.
Plan and map regular community focused weeks throughout the year, where 
students visit to engage and interact with charities, vulnerable groups and take 
part in fundraising events.

Why?
● Giving or doing things for others is shown to activate the areas of the brain 

associated with social connection and trust.
● Collective effervescence - collective interest and energy formed when people 

come together in a group with a shared purpose. (Durkheim)
● A sense of community is built around the belief of changing the world for the better 

and actively participating in it.

https://www.actionforhappiness.org/10-keys-to-happier-living/do-things-for-others
https://www.actionforhappiness.org/10-keys-to-happier-living/be-part-of-something-bigger/details


   Community - Strategy 5 - Exploration and Challenge

What?

Team challenges and 
significant experiences can 
support the development of the 
community of a class due to 
the need to work together, 
being part of a shared 
experience and having to 
overcome problems and 
challenges. Facilitating 
scenarios where students have 
to navigate the edge of their 
comfort zones together also 
builds confidence and helps 
them to recognise each others 
strengths. These experiences 
act as something to reflect 
against, also, in terms of what 
each student offers to the 
community and how they 
engage with others.

How?
Use induction to facilitate big team challenges, such as geo-caching or 
orienteering, bootcamp, escape rooms, or similar, where students’ 
comfort zones are challenged a little. It is in the team work and challenge 
that confidence is built and communication is essential. Students have to 
figure things out together and be resourceful. This builds confidence and 
self esteem.

These types of activities are often used in induction and then not used 
again, but it is worth considering regular planning of these types of 
community and relationship building events throughout the year to further 
develop the sense of community.

Why?
● Challenges and shared experiences build connection between people, 

especially when collective effort helps the team achieve.
● Situations where students have to be resourceful and creative as well as 

face the edge of their comfort zone also builds confidence and self trust.
● These types of experiences act as a key learning experience about self, 

allowing for full reflection about engagement with others, but also offering 
the chance for peers to give each other praise, recognition  and 
appreciation early in the course.

https://www.geocaching.com/play
https://www.britishorienteering.org.uk/
https://apply.army.mod.uk/base
https://libguides.library.cofc.edu/immersivescenariogames/escaperooms
https://www.forbes.com/sites/tracybrower/2020/10/25/how-to-build-community-and-why-it-matters-so-much/?sh=750e08c0751b
https://medium.com/@authorsrcrawford/comfort-zones-and-confidence-building-9d4f1701370b


Lever 3: Transparent Curriculum - Overview

Why is a transparent curriculum important?

It is important that we explicitly communicate to 
students how we have designed the curriculum and 
how we are supporting them returning to full time 
education following a disruptive two years. 

We must not assume that all students will quickly 
feel settled, for some there will be a significant 
change to expectation and routines again, so it 
may be necessary to over communicate how they 
are going to be supported, as well as the rationale 
for all of the curriculum decisions, so that they can 
understand the intentions and aspirations that we 
have for them. We often don’t communicate the 
‘WHY’ of curriculum well to students and we 
narrow the lens of curriculum to qualifications.

Guiding principles

● At every opportunity, explain the 
rationale of all parts of the curriculum.

● Link the curriculum to industry and 
career goals in an inspiring way as much 
as possible.

● When we know the purpose, rationale 
and intention of something we engage 
more.

● Students will develop a sense of agency 
if they can input into and shape their 
learning.

● We must be ambitious for our students, 
planning for learning beyond 
qualifications and thinking holistically 
about personal growth, development and 
fulfilling potential.



   Transparent Curriculum - Strategy 1 - Career Roadmaps

What?

Visual representations, making 
explicit the pathways that are 
available to students will raise 
their awareness of options 
available to them, the main 
industry routes and may inspire 
and spark curiosity for students 
about what they may be 
interested in pursuing.

Having a reference diagram or 
overview that students can 
access frequently will raise the 
profile of industry pathways 
and needs for students to align 
to.

How?
Create a visual representation of broad career routes or themes.  These can be given to 
students at interview stage or even as part of the course information, helping to initiate and 
spark curiosity in the options available to them. These career roadmaps may map different 
jobs within a career route, give details of the knowledge, skills and behaviours most 
important to a particular route. 

The roadmaps can be displayed in classrooms, social areas and even online, for student 
reference and awareness as to the possibilities and opportunities. 

They could be used as part of reflective tasks, induction activities, discussion between 
students about their experiences, to explore guest speakers or common interests within 
the group.

An example would be 6 main career routes in animal management - such as welfare, 
veterinary, commercial, husbandry, wildlife and conservation, research and science. A 
visual display/representation might show different jobs within that route, key KSB, salary 
expectations and give an overview of the work you could be involved in.

Why?
● Having a visual representation of the career routes available to students 

makes the different options available to them more explicit and seem more 
accessible. It acts as a constant reminder and reference point for next 
steps.

● Career roadmaps can remind students of the bigger picture and purpose of 
learning, meaning the context of learning is explicit.



Transparent Curriculum - Strategy 2  - Curriculum Rationale

What?

Create clarity of the ‘why’ for all 
aspects of the curriculum, so 
that learners understand how 
everything contributes to their 
future development and 
opportunity. Ensure the 
message about curriculum is 
ambitious and goes beyond the 
qualification. Linking everything 
to the big picture helps 
students to see the context of 
their learning and understand 
the purpose. This contributes 
to engagement and motivation. 
There is a lot of research 
relating to motivation and 
engagement in the workplace, 
and the main concepts of this 
can be applied to the 
classroom too.

How?
Ensure all aspects of the curriculum has a communicated rationale. This can be done in 
many ways - IAG, internet information, course handbooks, induction, assignment briefs, 
lesson context/introduction, career readiness programmes, review weeks, personal 
tutorials, employer engagement. Think about all of the places and spaces that curriculum 
rationale can be communicated and create a communication plan as a team.

Clarity of message across a curriculum team is particularly important. Working as a team 
to establish the rationale for all aspects of the curriculum will support collective thinking 
and a consistent message.

Although focused on business - Simon SInek's work on motivation can be applied to 
students and culture of classrooms. The main principle is that if we can see how 
something is connected to the bigger picture and how it will help you to make a positive 
contribution in the future, then you are more engaged and motivated.

Why?
● The provision of rationale is linked to increased motivation and performance, clarity of 

purpose and enhanced behavioural engagement.
● Learners need to understand the significance and rationale for all parts of the curriculum. 

This is often missing from the communication with students or it is often linked to the 
requirements for qualifications, rather than the rationale being linked to ambition, industry 
and professional skills.

● Clarity of curriculum purpose helps students to see the whole picture of learning and not 
just how assignments contribute to achievement. The lens needs to be much wider than 
this for maximum development and growth.

https://positivepsychology.com/improving-motivation-at-work/
https://www.youtube.com/watch?v=V2K4VqkfRaM


   Transparent Curriculum - Strategy 3 - KSB Frameworks

What?

A Knowledge SKills and 
Behaviour (KSB) matrix or 
framework explicitly outlines 
the key knowledge, skills and 
behaviours required for 
industry and career readiness. 

Often behaviour development 
is implicit, not tracked and 
evidenced in terms of progress 
over time, so utilising a 
framework to reflect against 
and monitor progress will help 
to emphasise this aspect of the 
wider curriculum.

How?
Create a KSB framework or matrix that explicitly outlines the key knowledge, skills 
and behaviours required for industry. Use as an initial assessment tool, with both 
student and staff input. You may also design this with employers as part of the 
curriculum planning process, otherwise can get employer input on what they 
consider to be the top ten skills required for industry.
Facilitate a range of structured sessions to reflect on the progress of KSB to date, 
such as review weeks or regular review in personal tutorials, or regularly in 
lessons.
The frameworks could be put onto the ILP system for RAG ratings and goal 
setting.
Employer input during masterclasses and events on industry emerging themes 
can inform and support reflection on KSB required.

Why?
● Structuring allocated time to reflection allows for clear focus on progress, purpose and 

ways forward. 
● The framework  will support students to take ownership of their learning as well as support 

continued inspiration and motivation. Research shows that if people can see their 
progress, they are more motivated, especially when effort is rewarded and recognised.

● The framework will give clear and explicit goals in terms of the KSB required for industry 
and the focus of their development, moving the lens away from just knowledge.



 Transparent Curriculum - Strategy 4 - Student Co-design

What?

Involving students in the design 
of the learning journey will 
increase engagement and 
motivation, as they will feel like 
they can influence their learning. 
Using models which allows for 
structured autonomy will allow 
students to make choices and will 
contribute to the ownership of the 
learning journey. 

Co-design with students will also 
encourage them to think 
creatively and encourage them to 
look out for opportunities that 
they might bring back as 
suggestions for learning.

How?
In induction, lay out the plans and content of the course and ask the whole group 
to come up with things that they might find interesting, including employers, 
companies or experts they want to hear from.
Create a student curriculum group per course and empower them to talk to the 
rest of their group, develop ideas and make suggestions about the curriculum 
content and methods. Hold termly meetings to review what's coming up and what 
that might look like.
Review the curriculum at the start of each term and ask for student input on 
learning methods, how things are taught, module focus, potential guest speakers, 
assessment design.

Why?
● Having a voice and contributing to their own learning journey, helps to build a 

sense of ownership and students will feel like they can have some influence in 
what they are learning about, which leads to increased engagement. 

● One of the key focuses of the EIF is co-design and this can be extended to 
students as well as employers. Co-designing the curriculum supports student 
engagement and ownership of their learning journey.

https://www.johnmarshallreeve.org/uploads/2/7/4/4/27446011/cheon_reeve_vansteenkiste_2020_tate.pdf


Transparent Curriculum - Strategy 5  - Visual Learning Journey

What?

Creating a visual 
representation of the learning 
journey and highlighting all of 
the key parts and 
characteristics of that journey 
helps students to visualise all 
of the things that make up the 
course, but also helps to create 
a sense of clarity around 
expectations, purpose and 
intentions of the curriculum. 

How?

There are various ways of presenting the learning journey, however the aim is 
to ensure clarity around all of the phases and parts of the course. These visuals 
will highlight key aspects, key dates and make clear the journey they will be 
undertaking. Think roadmap or learning pathways, or be creative and relate the 
visual map to the subject that the students are studying.

Visual representations can be created with students, created as printed 
diagrams, appear on classroom walls, be of digital nature and be part of the 
student intranet/VLE. It can be referred to as a reflective tool to assess effort 
and motivation, reflect on approach to learning etc. It can be used to help 
students organise and plan their learning, identify learning goals and monitor 
their own approach to the various aspects of learning.

Why?
● Having a visual representation of the learning journey will help students to 

see all of the elements of learning, and help to contextualise and 
rationalise the things they will be expected to engage in. It will help them to 
see when things are happening and what to expect at certain times of the 
year. This will help with purpose, clarity and organisation.



   Lever 4: Metacognition - Overview

Why is metacognition important?

Metacognition and self regulated learning have a high 
impact on progress and learning when used well. 
Evidence shows that they can enhance learning 
significantly.  It brings about reflective and deeper 
thinking, so that students can identify their strength and 
limitations, as well as consider the strategies that they 
use to learn. As students become more self aware,  they 
are able to regulate and adapt their learning 
approaches. 

Following the pandemic, learners may have adopted 
different learning approaches, may have struggled 
online but also may have flourished with utilisation of 
different ways of learning. It will be important to review 
their thinking and feelings around what works for them, 
what has not and establish a regular reflective practice 
on learning, to focus students on how they can become 
better learners.

Guiding principles

● Metacognition helps students to 
identify their learning approaches and 
skills, reflect on what works for them 
and where they need to develop their 
learning skills.

● Reflection helps students to set 
learning goals and change their 
behaviours as a learner.

● Particularly useful to plan, monitor and 
evaluate learning and progress.

● The more you encourage reflection and 
use metacognitive strategies, the more 
practiced students are at recognising 
what they need to do.

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/


   Metacognition - Strategy 1  - Metacognitive Teaching Strategies

What?

Metacognitive approaches 
used in Teaching can enhance 
learning. They are approaches 
which focus the student on 
reflection and consideration of 
learning skills, learning 
progress and deeper thinking 
about learning. Typically they 
can be used as short focused 
collaborative tasks or 
questions to explore, requiring 
the student to focus on the 
learning and thinking process 
rather than the topic of the 
lesson.

How?
Apply metacognitive strategies as much as possible within lessons and learning tasks. 
There are a variety of ways that you can support students to engage in metacognition 
and they are often easily implemented. The are approaches that require little resource 
preparation, just planning of the instruction or questions that you will pose. The aim is 
to get students to think well.

Make metacognitive approaches a core part of your lessons, model your own thinking, 
use scaffolded tasks, encourage pairs and groups to discuss and work together on 
metacognitive tasks

Ask questions often. Give sufficient time and encourage deeper thinking. As with 
anything, the more practice you facilitate, the better the students’ thinking will become.

Why?
● Helps students to identify their strengths and areas for development and 

focus, supports personal goal setting, reflection on learning approaches and 
therefore increases the effectiveness of learning and self awareness.

● Helps students to work out what they need to do to improve their own 
learning and develops a sense of agency.

https://www.sec-ed.co.uk/best-practice/metacognition-classroom-strategies/
https://educationendowmentfoundation.org.uk/public/files/Publications/Metacognition/Summary_of_recommendations_poster.pdf
https://theelearningcoach.com/learning/metacognition-and-learning/


   Metacognition - Strategy 2 - Tutorial Preparation

What?

Tutorial preparation and reflection of 
progress to inform tutorial conversations, 
can support the development of student 
ownership, input and reflection on the 
learning journey. Implement the 
expectation and structure by which 
students are expected to engage before 
their personal tutorials. Help and support 
them to be successful at doing this, such 
as creating the time/space in group 
tutorial or independent study time.

How?
As a team put together a reflection sheet of core coaching prompts, including scoring/rating 
activities for students to complete before they attend their personal tutorial. It is useful to 
consider the amount of time it may take, otherwise students may not be motivated to do it. As 
with qualitative research, it is useful to have a variety of long, short and rating type questions to 
encourage participation. It can be created as a task in the student ILP system, and even could 
be set up to email or text a reminder with a link, to further maximise completion of the reflective 
activity.

Asking students to RAG rate against a KSB framework 

Scoring of motivation, engagement, self discipline etc (Also could be related to wider holistic 
behaviours and skills in KSB framework)

Coaching questions to identify key areas for development and to ask students for suggestions of 
how they could meet those development points. All of this can then be discussed in their tutorial.

Why?
● Develop student ownership of learning and to place self reflection as a core practice at the heart of the learning journey
● To support goal setting and student autonomy, to encourage students to be active participants in the learning experience.
● Commonly tutorials are used to discuss assignment completion and qualification requirements, which gives a really narrow lens to 

the process. This is not always particularly motivating for students. Tutorials should be focused on career readiness.
● Positive psychology shows that people perform better when: efforts and desired actions/behaviours are praised, changes in 

behaviour and efforts are recognised, spotlighting what people are doing right/well. peer to peer praise in received. 
● Motivation significantly increased when we praise to an outcome - ie ‘Your skills would make you a great…...xxx’ - identification of 

skills that recognises someone's future potential. Key reference - Shawn Achor ‘Big Potential’ - Video overview here

https://www.amazon.co.uk/Big-Potential-Secrets-Reaching-Powering/dp/0753552213/ref=tmm_pap_swatch_0?_encoding=UTF8&qid=&sr=
https://www.youtube.com/watch?v=iwhi3dE12MI


   Metacognition - Strategy 3 - Reflection/Review Week

What?

Commonly, review/reflection weeks 
focus on assignment completion, do 
not celebrate progress explicitly, 
focus most of the energy on the 
students that are ‘behind’ and are 
mainly intervention/catch up 
opportunities. They aren't set up 
with an engaging 
schedule/programme for students to 
look forward to and so there's no 
motivation to be on target with 
progress.

We need to reflect on the purpose of 
review weeks and create a more 
ambitious purpose for these 
opportunities, using evidence 
informed practice to enhance 
learning.

How?
Create a programme of interesting and useful activities which students can look 
forward to. Consider how deep reflection on progress is facilitated, progress is 
celebrated, how students can recognise each others skills and efforts, exciting 
projects where students can be creative and work in teams outside of the 
requirements for the curriculum, host employer masterclasses, have VIP guests 
join the group for recognition sessions, hold extended tutorials to give real praise 
and explore next steps for students, host a careers event, run a trip to an 
employer site, run peer mentoring sessions with previous students or students in 
year(s) above. Design review week to focus on how far students have come, what 
their next steps are, but also inspires them to focus their efforts for the next term.

Provide a framework (such as a KSB framework) to reflect again and review 
progress. Also provide career development frameworks to support student 
exploration of career options and interests.

Why?
● To celebrate progress, to evaluate learning, motivation, effort and performance to date
● To focus on team building, relationships and community regularly.
● Commonly review weeks focus on assignment completion, do not celebrate progress 

explicitly, focus most of the energy on the students that are ‘behind’ and are mainly 
intervention/catch up opportunities. They aren't set up with an engaging 
schedule/programme for students to look forward to and so there's no motivation to be 
on target with progress. We need to repurpose review week to maximise motivation.

https://career.ucsf.edu/sites/g/files/tkssra2771/f/wysiwyg/MINDRoadMap.jpg


   Metacognition - Strategy 4 - Strengths Based Approach

What?

A movement away from the usual 
deficit model of development, a 
strengths based approach focuses 
on choosing the positive lens of 
looking for strengths and what we 
are good at, to be able to explore 
our talents and skills and how using 
these in challenging situations. This 
lens can help us to be more 
resourceful.

Looking for the good is also a 
practice we need to nurture. We are 
hard wired as humans to look for the 
negatives, and so we must embed a 
conscious practice to focus on 
positive things as research shows 
that this contributes to resilience and 
a positive outlook.

How?
Focus any feedback strongly on what students are doing well. Work as a team to 
consider all of the things that could be commented upon to build a sense of strengths.
Get students to identify what they are good at, using the KSB frameworks.
Use reflective activities to get students to reflect on what they did well within a specific 
event/task/period of time. Students may need help/a framework to support their thinking - 
this can be done by highlighting different skills required in lessons (holistic and subject 
related skills) for students to reflect against.
Personal tutorials and student update meetings could focus specifically on what students 
are showing as their key strengths (rather than what they are not doing well at/need to 
improve on). These can still be part of the conversations but strengths can be the primary 
focus lens.

Why?
● In education we often focus on what we need to be better at, what gaps we have 

and how we need to improve, for staff, students and at organisational level. 
Research shows that a strengths based approach can build self efficacy and belief 
in our ability to make change. The ability to recognise our strengths contributes to 
the notion of ‘flourishing’ and helps to build a sense of self esteem.

● Research shows that people who use their strengths are more likely to be 
confident, achieve their goals, have higher levels of energy and vitality and are 
more capable of growing as individuals (Strengths based approach to Mental 
Toughness. Gordon, 2012)

https://www.tandfonline.com/doi/pdf/10.2202/1940-1639.1041
https://www.actionforhappiness.org/10-keys-to-happier-living/look-for-whats-good
https://hechingerreport.org/strength-based-learning-magic-bullet/
https://www.beckforsland.com/wp-content/uploads/2016/06/Restoring-meaning-and-wholeness-%E2%80%93-the-role-for-coaching-after-a-trauma.pdf#page=72
https://www.beckforsland.com/wp-content/uploads/2016/06/Restoring-meaning-and-wholeness-%E2%80%93-the-role-for-coaching-after-a-trauma.pdf#page=72


   Metacognition - Strategy 5 - PERMA Model

What?

Martin Seligman is a positive 
psychology researcher from 
America. He explores the concept 
of human flourishing and has 
found that there are several 
significant things that contribute 
to the feeling of human 
flourishing. The PERMA model 
helps us identify the things that 
contribute to the notion of 
flourishing and by exploring them 
we can consider ways that will 
help to flourish even more, 
building impactful strategies as 
part of our every day.

● Positive Emotion
● Engagement
● Relationships
● Meaning
● Accomplishments

How?
Focus students on each part of the PERMA model. Get them to 
reflect and self assess against each of the 5 pillars, discussing or 
reflecting on their current position and thinking about each.
Teach them strategies to trial for each to build new habits. 
Encourage them to trial new things to develop their sense of 
flourishing and review the PERMA model regularly. You could even 
embed PERMA into tutorial models.

Use this quick guide to get you started.

Why?
● The 5 main pillars of this model can be used to help students to reflect on 

their current levels of personal growth, and can be used to engage 
students in meaningful conversations about their perception of wellbeing 
and self regulation.

● Develops a critical reflective approach to development and learning, raising 
the level of self awareness.

https://drive.google.com/file/d/1l2XL0Y1jWVV749rWEWsdN2yUfGN2w9xx/view?usp=sharing


   Lever 5: Sense of Self - Overview

Why is sense of self important?

There has been an incredible amount of fear 
and uncertainty over the last two academic 
years and there is a need to nurture a sense of 
self, awareness and confidence as students 
process the impact of what has happened over 
the last two years and the effects it may have 
had on them. It is important that we 
acknowledge how students feel about this time, 
which may be very variable for different 
students, but all viewpoints and feelings are 
valid. It is only by exploring how students have 
felt and how they feel now, whilst navigating the 
changes of the new academic year, can we 
nurture a sense of self and confidence as part of 
wider personal skill development.

Guiding principles

● Create spaces and use strategies that 
nurture students’ opinions.

● Create an environment where all 
opinions and viewpoints are valid.

● Facilitate critical thinking approaches to 
topics so that students move away from 
the notion of the ‘correct’ answer

● Provide opportunities to see and hear 
from industry experts on complex and 
nuanced topics.



   Sense of Self - Strategy 1 - Reflective Practice

What?

Reflective practice (closely 
aligned to the concept of 
metacognition discussed in 
one of the previous sections) 
brings about conscious effort to 
think  in varied, structured 
ways, usually different from our 
typical way of thinking, to 
support the development of 
self efficacy, a sense of 
agency, responsibility and 
emotional intelligence. 

Often most impactful when 
implemented by creating 
reflective questions for 
students to answer. It is useful 
to use coaching approaches 
and activities also to develop 
the practice of reflection.

How?
Regularly and consistently ask reflective questions, create reflective tasks and 
have structured reflective time throughout lessons and the course. Lesson 
plenaries, module review, review weeks, personal tutorial preparation and 
module assessment approaches are all examples of where reflective practice 
can be used.

Create opportunities as much as possible, for students to reflect on their 
experiences within learning, or within different situations to evaluate their 
approach, actions, behaviours and to consider what they would do differently 
next time.

Teach students why reflective practice is important and include a weekly journal 
activity every week in tutorial, and/or encourage students to keep their own 
daily/weekly journal to reflect on their learning and development.

Why?
● Reflective practice has huge benefits in increasing self-awareness, which is a key 

component of emotional intelligence, and in developing a better understanding of 
others. 

● Reflective practice can also help you to develop creative thinking skills, and 
encourages active engagement in learning..

https://core.ac.uk/download/pdf/334599996.pdf
https://www.skillsyouneed.com/ps/reflective-practice.html


   Sense of Self - Strategy 2 - Critical Thinking

What?

Critical thinking helps us to 
appreciative different 
viewpoints and understand 
ourselves better, all of which is 
significantly important for 
success in a complex world. 
There has been a period of 
time in which there has been 
polarising views and opinions, 
that has led to the 
disconnection of people across 
the globe. It is important that 
we teach our students to 
appreciate that everyone has 
different perspectives and that 
we can respect each other, 
even if we don’t always agree.

How?

Include topics in lessons where different viewpoints and different perspectives can be 
explored. Provide a carousel type approach to expose students to different scenario or 
experiences

Plan trips, visits and masterclasses to show students the different strategies and 
methods used in industry and the benefits and challenges of those different 
approaches. Ask them to formulate their opinions without ruling out other options.

Explore big topics such as welfare, investment, ethics, sustainability, to develop critical 
thinking approaches with students. Models such as ‘De Bono’s Thinking hats’ can be 
really useful to structure the development of different viewpoints.

Use models and questions to guide student thinking, especially when they are new to 
critical  thinking approaches. Encourage students to use a critical thinking guide when 
engaging in their learning.

Why?
● Supports the development of diverse thinking and moves 

students away from finding the ‘correct answer’.
● Develops empathy and consideration for others and differing 

circumstances.

https://www.debonogroup.com/services/core-programs/six-thinking-hats/
https://www.learnhigher.ac.uk/wp-content/uploads/Model_To_Generate_Critical_Thinking1.pdf
https://www.learnhigher.ac.uk/wp-content/uploads/Critical_Thinking1.pdf


   Sense of Self - Strategy 3 - Opinion Development

What?

For students to build a sense 
of self, we need to foster an 
environment where they 
develop their opinions on 
matters in an exploratory and 
safe environment, where we 
model positive and inclusive 
opinions on matters. Nurturing 
the development of opinions 
builds confidence and self 
esteem and contributes to the 
students’ sense of self, their 
interests and what they stand 
for, so can play a really 
important part in the 
development of young people.

How?
Build debating and consideration of viewpoints into lessons. This doesn't have to be done 
in a way that students have to stand up and role model a specific view (as this can 
sometimes be overwhelming for students initially) but it can be a carousel of viewpoints. 
Engage students in team thinking and discussion about a variety of methods/strategies, 
where they have to choose one to back and provide their input and justification about 
why they might take a viewpoint forward or vote for something.

Use scenario based learning, including real life scenarios from industry, for students to 
explore and respond with their own thinking and opinion. 

In tutorial programmes, explore current issues (local, regional, worldwide) and structure 
lessons to include the modelling and development of balanced viewpoints and 
perspectives. Introduce the concept of compassion and empathy, in which students can 
explore what life might be like in other people’s shoes.

Why?
● Balanced viewpoints and considered opinions help to develop a sense of 

confidence and self esteem, especially if students have had to explore their view 
and consider the reasons and foundations on which they have formed their 
opinions.

● Appreciation for diverse thinking can show students that there is power in having a 
wide variety of perspectives, especially when trying to come up with solutions for 
challenges. 

● Matthew Syed spoke at the AoC conference in 2017 and talked about the 
importance of diverse thinking in education. 

https://www.youtube.com/watch?v=V1rpuN_nZJE
https://www.youtube.com/watch?v=V1rpuN_nZJE


   Sense of Self - Strategy 4 - Building Positive Mindset

What?

Mindset is often discussed but 
can be tricky to navigate in 
terms of teaching. There are 
some simple and effective 
ways to start to teach students 
about developing their mindset 
and noticing their thinking 
patterns. Evidence shows that 
if we teach students how the 
brain works and how we learn, 
we have a better outlook on 
progress. We also have to 
teach that mindset is a 
practice, acknowledging that 
life is not always easy, but we 
can choose how we approach 
it, whilst being compassionate 
with ourselves when we are 
struggling.

How?
Support students to start to identify their emotions. What things/events/people bring about a 
sense of positive emotion? What events, situations, people bring about negative emotions? 
Can they identify emotions they have felt in different situations?
You may do this work with students without making them declare or say it out loud to begin 
with. Discussing emotions can be a vulnerable place, especially in the beginning, so may 
be applied through silent self reflection activities to begin with.

● Practicing gratitude can also be a good simple start point to nurture a positive 
outlook. 

● Notes of thanks and appreciation to others can also act as a simple practice that 
fosters positive relationships.

● Reflecting on positive progress and effort can support a positive outlook
● Growth mindset teaching can show students that they can take action to reach their 

goals.
● Success is built on focused effort and tenacity, not intelligence. We can teach 

students this too.

Why?
● Our mindset is the most powerful influencer on own experience 

of life. The good news is if we practice strategies that support a 
positive mindset, we can build mental and emotional resilience. 

https://www.youtube.com/watch?v=-71zdXCMU6A
https://www.ted.com/talks/angela_lee_duckworth_grit_the_power_of_passion_and_perseverance?language=en


   Sense of Self - Strategy 5 - Thinking Models

What?

Using thinking models in our 
teaching practice bring about 
equality and thinking time, both 
which enhance the quality of 
thinking that we do. Supporting 
students to think more deeply 
about things can improve their 
exploration of a topic and 
encourages their confidence as 
they start to explore their own 
thinking in different ways. 
Thinking models ensure that 
everyone has space to think 
well and is engaged in thinking, 
rather than opting out of 
thinking tasks or questions 
posed. They encourage 
participation and engagement 
in higher level thinking.

How?
Consider how you give time and space for students to think through the 
answers to questions. Give sufficient think time, structure group or pair 
activities frequently to explore the depths of a topic or answer to a question. 
Include higher level thinking questions often and make it part of what you do 
in the classroom to ‘think deeply’.

Use thinking structures such as Thinking pairs, Pair-Share, Round Robin as 
much as possible within Teaching activities.

Consider more frequent application of Kagan structures or Thinking 
Environment principles to give all learners the opportunity to develop their 
thinking and confidence to articulate their learning and opinions. The main 
concepts of the Thinking Environment include giving significant space to 
articulate and process thinking as well as not being interrupted.

Why?
● Develops a sense of confidence in own opinion and thinking
● Encourage deeper levels of thinking and exploratory thinking, 

instead of being a passive learner.

https://cdn.southampton.ac.uk/assets/imported/transforms/content-block/UsefulDownloads_Download/BE99E9F85CF5447B8537AE3625B93814/Instructions-Thinking-Pairs.pdf
http://mrseatonclass.weebly.com/uploads/3/2/1/7/32178559/kagan_structures_compiled_1.pdf
https://www.schreyerinstitute.psu.edu/pdf/alex/roundrobin.pdf
https://www.timetothink.com/thinking-environment/
https://www.timetothink.com/thinking-environment/
http://leadershipforchange.org.uk/wp-content/uploads/Time-to-Think.pdf
http://leadershipforchange.org.uk/wp-content/uploads/Time-to-Think.pdf

